
Classroom Assessment Data: A Third Look
Your School
The following are results from your school. 

In order to look through your data effectively, you are going to engage in a modified CASL process. The CASL process is described in the box below. 
The CASL Process

Background: A teacher brings forward a student work sample in the area of the student learning focus for the network. (S)he provides relevant background information about the student and describes the desired learning outcomes for the piece of work.  (S)he also describes the instruction, experiences, and activities (teaching and logistics) that preceded the work product that is the sample, as well as the accompanying rationale. The teacher explains why (s)he chose this particular work sample in relation to the focus.

Observation: Members of the group examine the work sample on their own and then share their observations.  The observation stage is descriptive.  It is designed to generate a body of evidence for the analysis.  The temptation to be evaluative or diagnostic is typically high but it is important to develop a descriptive voice prior to making any judgments.

Analysis: In the analysis stage the participants investigate both learning and teaching patterns.  First, the group makes determinations about what the student understands and can do, as well as about gaps or misconceptions that are apparent.  On the pedagogical side, the analysis generates learning conversations about the effectiveness of particular instructional strategies and focuses on the usefulness of the assignment that gave rise to the work sample as a vehicle for making student thinking and understanding explicit.

Planning Next Steps: The group discusses what both the student and the teacher need to do next by planning a short-term student learning goal, including a rationale for why this is the sensible direction, as well as the kind of detail and specificity that says if I do x, my student is likely to get better at y because… Finally, they decide when this student’s work sample will be brought back and the inquiry is explicitly broadened to consider the implications of the learning from the CASL session (about the focus) for other students.

For our purposes, you are going to think about your school and focus on observation and analysis. 

Step 1: You are going to write out some hypotheses you have about your school’s results

Step 2: You are going to observe ONLY
Step 3: You will analyse what is going on, and start your interpretation process
	My Hypotheses about my school:

	

	

	

	


	My Observations about my school’s results:

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	


	My Analyses about my school’s results using my observations:

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	


	Hypothesis (I think that …)
	Indicator (What is the data that I can use to check my hypothesis)
	Evidence (I can see that …)
	Given this evidence we would say that…

	Example: The students are doing well in understanding the text, but they are struggling with making inferences because we only have time in the year to get the students to that level of understanding.
	Reading skills 1 – Understanding explicit information in the text

Reading skills 2 – understanding implicit information in the text

Reading skills 3 – making connections between reading and own knowledge
	Reading Skills 1: 83% of students met or were above the standards

NB. All Multiple choice questions

Reading Skills 2: 37% of students met or were above the standards

NB. 50% multiple choice questions and 50% written response

Reading Skills 3: 10% of students met or were above the standards

NB. All written response questions
	Each Reading Skills category has a different weight for the overall passing score. RS1 is worth 30%, RS2 is worth 40%, and RS3 is worth 20%

  The students need more support in Understanding Implicit Information in the Text (RS2) if we want the achievement to increase

  Most of the students did not pass in the written response questions asking about Making Connections (RS3). This could be a problem with writing or the reading skill.
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